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Abstract—In Malaysia, the Ministry of Education emphasizes
on the quality and teaching effectiveness of educators so that
they produce graduates who are able to apply skills, knowledge
and abilities that they have acquired through the learning
process in the real working environment. In addition, education
is viewed as the most essential matter that helps to develop
individuals and provide various opportunities for future. The
aim of this study was to identify which components of emotional
intelligence have significant impact on teaching effectiveness.

For this reason, the stepwise regression analysis was carried out.

The result from statistical analysis shows that self-management
(B = .384) was the most important predictor followed by
personal leadership (B = .196). Therefore, only two variables
have an impact on teaching effectiveness. In conclusion, it is
vital for universities to ensure that their lecturers who are
considered as knowledge workers possess self-management and
personal leadership skills to achieve high levels of career success
and productivity.

Index Terms—Effective teaching, emotional intelligence,
knowledge workers, lecturers, teaching effectiveness.

I. INTRODUCTION

Education plays an important role in the development of
the economy and country as a whole. In Malaysia, such
development depends on the knowledge, skills, and
competencies acquired by the nation. Therefore, the Ministry
of Education must have a strategy that is more
comprehensive to achieve this objective. It is believed that by
increasing the number of lecturers in universities, would
contribute tremendously to the nation as well as fulfil the
aspirations of the country [1].

However, to ensure that the lecturers are capable and
efficient in doing their tasks they should acquire emotional
intelligence skills. Emotional intelligence is a “confluence of
developed skills and abilities: (1) accurately know yourself,
feel valuable, and behave responsibly as a person of worth
and dignity; (2) establish and maintain a variety of effective,
strong and healthy relationships; (3) get along and work well
with others, and (4) continuing process of developing
specific emotional skills [8] .” This skill is vital in achieving
higher job performance because lecturers who manage their
emotions well will ensure good results. In other words,
lecturers today are required to get involved in their roles and
tasks not only physically but also emotionally in delivering
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the knowledge. In addition, the changing mission and nature
of work, and challenges set up by the universities are
exposing lecturers to increase workload that may affect the
quality of teaching.

Emotional intelligence is an important determinant of
work performance and research shows that this skill can be
developed through training [3]. Without this skill, the
lecturers may easily experience negative emotions such as
hostility, tension, depression, anger, nervousness, and
frustration [4]. Thus, those kinds of negative feelings must be
transformed into positive feelings to ensure that lecturers are
adequately prepared to convey intellectual knowledge and
competencies to students. Therefore, lecturers should learn
and acquire emotional intelligence skill that helps improve
their teaching effectiveness as well as achieve high
performance standards in various aspects such as teaching
and learning, administrative work, and publication of
research papers.

Il.  LITERATURE REVIEW

A. Knowledge Workers

Knowledge worker is considered as someone who is hired
because of his or her knowledge in a particular area, rather
than one’s capability to carry out manual labor [5], [6] state
that knowledge workers include individuals in the traditional
occupations, such as educators, lawyers, doctors, scientists,
and engineers. In this study, the lecturers as knowledge
workers must be equipped with appropriate skills to ensure
they are able to manage their job duties efficiently and
effectively. In fact, they are responsible to not only do
teaching activities, but also supervising students, presenting
and publishing papers, attending conferences, and creating
good networking with stakeholders [7]. Thus, emotional
intelligence skills are essential since it surpasses other types
of intelligences in deciding success or failure in jobs that
require high levels of communication with others [3].

B. Emotional Intelligence

Emotional intelligence was first conceptualized by John D.
Mayer and Peter Salovey in 1990 which combines the fields
of emotion and intelligence [2]. The components of
emotional intelligence consist of identifying emotions, using
emotions, understanding emotions, and managing emotions
[2]. This model is related to mental skills and personality
traits such as sociability and warmth. In addition, Goleman
introduced five components of emotional intelligence which
include three areas of personal competence and two areas of
social competence [2]. The areas of personal competencies
include self-awareness, self regulation, and motivation.
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Meanwhile, social competencies include empathy and social
skills [2]. This study is based on the concepts of emotional
intelligence skills developed by Nelson and Low. By
referring to the Emotional Skills Assessment Process (ESAP)
there are four components of emotional intelligence which
are interpersonal skills, personal leadership skills,
self-management skills, and intrapersonal skills [8].

According to [8], an interpersonal skill is a set of
emotional skills regarding communication. The lecturers are
expected to interact with others effectively, and be able to
communicate  with  students, peers, parents, and
administrators [9]. In addition, [10] state that excellent
lecturers create a good learning environment through
linkages between knowledge and its application by
communicating with students actively. Moreover, in order to
be a lecturer, interpersonal skills are the basic skills required
[7]. Therefore, interpersonal skills are necessary because the
trust is built through collaborative working relationships and
effective decision-making [9].

Many studies conducted suggest that in order to become
effective leaders one must understand the importance of
emotional intelligence  [11]. According to [8],
decision-making, social awareness (comfort), empathy, and
leadership are important components under personal
leadership skills dimension. For instance, social awareness
skills let a person to establish and maintain effective
interpersonal relationships with individuals and groups [8].
Subsequently, lecturers with empathy skills can accurately
understand and accept different views of students by trusting,
caring, accepting, and having respectful relationships with
learners [8]. Furthermore, empathy helps lecturers to be
aware of the nonverbal actions of students, thus making the
right actions to dissolve their worries and fears [2].

According to [2], self-management skills increase
individual’s capability to evaluate problems, establish
challenging goals related to problems, as well as differentiate
and manage elements that support and hamper goal
achievement. [8] report that self-management skills consists
of commitment ethic, drive strength, and time management.
The commitment ethic is an emotional skill that is reflected
by the ability to accomplish tasks, and personal duties and
responsibility successfully [8]. Meanwhile, drive strength is
the capability of individuals to steer themselves effectively to
attain goals in their career and personal life with energy and
motivation [8]. Next, time management requires the lecturers
to organize tasks according to its priority, and complete it
efficiently [8]. Therefore, the lecturers must set up their
priorities towards work, monitor their daily activities
appropriately, and avoid delaying work [12].

The elements wunder intrapersonal skills include
self-esteem and stress management [8]. According to [13],
teaching is a stressful profession and they emphasize that
high levels of negative stress can lead to burnout. This
statement is also supported by [14] who claims that teaching
is a profession with frequent stressful activity, and requires
high emotional demand. Since the ability to handle stress is
part of emotional intelligence skills, lecturers should possess
the skills for their career success. However, emotional
intelligence skills are perhaps beneficial in reducing stress for
some people, but unnecessary or irrelevant for others [15].
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In conclusion, emotional intelligence skills are important
for lecturers to ensure that they can perform effectively under
high level of stress and create good relationships with
students, peers, and administrators.

C. Teaching Effectiveness

Effective teaching is the process of making students
learning possible, promote engagement and discussion,
concern and respect for students, and maximising students’
academic achievement [17]. In this paper, teaching
effectiveness involves five components which include
analytical approach, clarity of teaching, lecturer-group
interaction, lecturer-individual student interaction, and
enthusiasm of lecturer.

One of the characteristics associated with effective
lecturers is analytical thinking [16]. For this reason, lecturers
should present concepts and facts from related fields, discuss
the opinion of students as well as present origins of thoughts
and concepts [17]. Furthermore, the students expect the
lecturers to possess the ability to communicate freely about
their subject area [20], and discuss in depth about the latest
development in the field, emphasize the implications of
various theories to encourage thinking ability, and promote
active participation in the classroom [17]. This is due to the
fact that a good lecturer plays the roles as an assessor,
facilitator, participant and motivator to promote student
participation, and provide updated information [18].

The main factor that provides a basis for good teaching is
the lecturers” knowledge [19]. According to [20], the
students want their lecturer to prepare and organize notes
properly, use the visual aids for clarification, and talk to them
in a meaningful way. Thus, it is vital for the lecturers to
explain clearly, be well prepared, summarize key points, and
state objectives for each class session [17]. However, it is
better for lecturers to be honest if they do not know the
content clearly. This is because [19] explains that the students
are willing to accept lecturers who are honest about not
knowing the content. Nevertheless, they expect their
lecturers to look for the answer and bring it back to class [20].

There are seven principles developed by [21] to improve
teaching. The principles include good practices, which
encourage active learning, communicate high expectation,
increase cooperation among students, emphasize time on task,
give prompt feedback, improve student-faculty contact, and
respect diverse talents and ways of learning [21]. These
principles are useful for lecturers who are concerned about
their teaching as well as the effectiveness of the students’
interaction in the classroom. It is important for the lecturers
to encourage their students to express their views as well as
share their knowledge and experiences in the classroom [17].
Besides, it is also important for lecturers to invite
constructive criticisms to boost student learning, and provide
experiences that could increase self-confidence [20].

According to [24], lecturers’ characteristics could assist
them in encouraging positive academic and behavioral
student outcomes. For this purpose, the lecturers should
respect students as persons and be friendly with them either
in or outside the classroom [17]. This is also revealed by [19]
that effective lecturers should have a sense of respect for their
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students. Therefore, the students will feel comfortable to
communicate and express their feelings since their lecturers
have good interaction with them, and understand their needs
and wants.

In order to encourage students’ participation, the lecturers
must be energetic, have high enthusiasm, enjoy teaching, and
apply interesting teaching styles in the classroom [17]. This is
because [24] claims that lecturers who are unmotivated and
uninterested towards their subject are likely to have poor
educational outcomes than lecturers who are motivated and
enthusiastic about their subject matter. Other than that, the
sense of humor is important as well to attract students’
attention [20]. Therefore, to improve teaching effectiveness,
lecturers should learn and understand various personality
traits such as diligence, friendliness, and tolerance which
indirectly lead to teaching effectiveness [20].

The objective of this study is to identify the significant
predictors of lecturers’ teaching effectiveness for public and
private universities in Malaysia.

RESEARCH OBJECTIVES

IV. METHODOLOGY

This research uses a structured self-administered
questionnaire to 316 lecturers at two public universities and
two private universities in Perak, Malaysia. The return rate
was 87 percent of the total number of questionnaires
distributed. The questionnaire comprise of 54 questions
including 6 demographic items. To identify which
components of emotional intelligence skills have significant
impact on teaching effectiveness a stepwise regression
analysis was utilized. A 28-item scale based on Nelson and
Low (2003) was used to assess the lecturers’ emotional
intelligence. The teaching effectiveness construct was
measured using Aregbeyen (2010) which consists of a
20-item scale.

A. Significant Predictor for Teaching Effectiveness in
General

Results in Table | shows that self-management (5 = 0.384)
was the most important predictor, followed by personal
leadership (8 = 0.196). As indicated below in Table I, the
summary statistics of the estimated regression equation show
only two variables for which the coefficients are statistically
significant. The estimated regression equation was
significant at 0.01 (p < 0.01), implying that from the four
predictor variables, only two variables (self-management and
personal leadership) have an impact on teaching
effectiveness; thereby qualifying these to be the predictors
for teaching effectiveness. In brief, these two variables have a
linear relationship with teaching effectiveness.

The adjusted R? being 0.365 in Table I shows that the
impact of self-management on teaching effectiveness was
32.2 percent, and personal leadership was 4.3 percent. In
conclusion, the two variables accounts for 36.5 percent of
variation in the dependent variable.

TABLE I: ESTIMATED REGRESSION EQUATION TO DETERMINE PREDICTORS
OF TEACHING EFFECTIVENESS

Adjusted Adjusted
Variable B R=2 R=R=Change
Constant ) --
Self-Mgt. Skills 0.384 0.324 0.322-
Personal Ldrship Skills  0.196 0.369  0.365 0.043

B. Significant Predictor for Teaching Effectiveness for
Public University

Results in Table Il show that self-management (5 = 0.414)
was the most important predictor, followed by personal
leadership (8 = 0.214). As indicated below in Table II, the
summary statistics of the estimated regression equation show
only two variables, self-management and personal leadership
for which the coefficients are statistically significant at .01 (p
< 0.01), and have an impact on teaching effectiveness. Thus,
the results qualifying these two variables are the predictors
for teaching effectiveness. In brief, these two variables have a
linear relationship with teaching effectiveness.

The adjusted R? being 0.282 in Table Il shows that the
impact of self-management on teaching effectiveness was
24.8 percent, and personal leadership was 3.4 percent. In
conclusion, the two variables accounts for 28.2 percent of
variation in the dependent variable.

TABLE II: ESTIMATED REGRESSION EQUATION TO DETERMINE PREDICTORS
OF TEACHING EFFECTIVENESS

Adjusted Adjusted
Variable s R= RZR=Change
Constant )
Self-Mgt. Skills 0.414 0.253 0.248 -
Personal Ldrship Skills 0.214 0.291 0.282 0.034
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C. Significant Predictor for Teaching Effectiveness for
Private University

Results in Table 111 show that self-management (= 0.495)
was the most important predictor, followed by personal
leadership (8 = 0.281). As indicated below in Table Il the
summary statistics of the estimated regression equation
shows only self-management and personal leadership are
statistically significant at .01 (p < 0.01), and have an impact
on teaching effectiveness; which qualify these two to be the
predictors for teaching effectiveness. In summary, these two
variables have a linear relationship with teaching
effectiveness.

The adjusted R” being 0.458 in Table 11l shows that the
impact of self-management on teaching effectiveness was
40.5 percent, and personal leadership was 5.3 percent. In
conclusion, the two variables accounts for 45.8 percent of
variation in the dependent variable.
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TABLE I1I: ESTIMATED REGRESSION EQUATION TO DETERMINE
PREDICTORS OF TEACHING EFFECTIVENESS

Adjusted Adjusted
Variable B R2  R2R=ZChange
Constant - - -
Self-Mgt. Skills 0495 0411 0405-
Personal Ldrship Skills  0.281  0.468  0.458 0.053

V. DiscussioN

The results of this study show that self-management skills
and personal leadership skills have significant impact on
teaching  effectiveness. However, the impact of
self-management skills and personal leadership skills on
teaching effectiveness for private universities is somewhat
higher than public universities.

Generally, these findings reveal that lecturers who possess
self-management skills are able to implement their job
according to the priority [22]. This is supported by [8] who
state that effective self-management is important to attain
high levels of academic and career success for lecturers.
Furtherrmore, it is critical for lecturers as they engage in
multiple roles from conveying knowledge and skills to
encouraging students to managing emotions, and
communicating their problems with others [22].

Meanwhile, lecturers who acquire personal leadership
skills would be able to teach and supervise the students
effectively. According to [2], effective lecturers need to
possess leadership ability to work efficiently in their jobs and
among peers, students, staff, or the community. If lecturers
possess good leadership skills, they would be able to create
and sustain healthy, encouraging, and good relationships,
decrease negative emotional stress, and build a healthy
environment to work [23]. In fact, lecturers who possess all
components of emotional intelligence skills tend to achieve
higher teaching effectiveness [2] .

The implication based from this finding is that the lecturers
in public universities must acquire self-management skills
and personal leadership skills to increase their teaching
ability, and to ensure they could maintain competitve
advantage with private universities’ lecturers. This is because
lecturers who are excellent in time management and have
good personal leadership skills can guide and teach the
students effectively [11]. By possessing good time
management and personal leadership skills, lecturers know
how to manage and organize their time efficiently. In
addition, they can also understand others well, solve
problems effectively, and influence others in positive ways.
These skills can be acquired through attending seminars,
conferences, and training related to emotional intelligence
skills. In conclusion, lecturers who learn, master, and practise
emotional skills in their daily life experience excellent
performance and high satisfaction in their professional career
and life.
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